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Introduction
All parents and legal guardians of disabled youth face numerous challenges daily, but for
the Latino community, these challenges are particularly hard. The language barrier often
prevents them from learning about available resources that could help them and their loved ones
with disabilities. Therefore, to address this need, I have created a two-and-half-hour lesson about
the different agencies and services found at the local, state, and federal level for families with
youth who have special needs at the Parents Helping Parents organization in Gilroy, California.
Needs Statement
Latino families with children with disabilities often have unequal access to information.
Williams, Perrigo, Banda, and Goldfarb (2013) found that children and parents that speak
Spanish exclusively have a much more difficult time accessing services. More specifically,
research has shown that when it comes to finding resources for Hispanic children with autism, it
is a significantly more difficult task for Hispanic families in comparison to other groups (St.
Amant, Schrager, Peña-Ricardo, Williams & Vanderbilt, 2018). Lindsay, Cagliostro, and Carafa
(2018) reported in their findings, “some [Latino] families still wanted more information about
classroom activities and expressed frustration with communication citing their limited English
skills as the primary source of the difficulty.”
Not only do Latinos have a difficult time finding services, but they are also sometimes
unaware that they need them in the first place because there are significant disparities in the
diagnosis of disabilities between Latino children and other ethnic groups, according to Magaña,
Parish, and Son (2016) and Zuckerman et al. (2017).
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Another deficit in the Latino community for parents of children with disabilities is the
lack of knowledge about their rights. In education, for example, there are 6.6 million people who
receive special education (“Children and Youth,” 2019). Since Latino students are 22.7 percent
of all students enrolled in schools nationwide, they represent at least a fifth of all those kids in
special education (School Enrollment, 2017). Latino parents with children with disabilities
sometimes are not aware of their rights; they may not know what accommodations are available
to help their loved ones. IDEA (Individual with Disability Education Act) American legislation
that ensures students with a disability are provided with Free Appropriate Public Education
IDEA (2019). In the Latino culture, parents face unfair experiences because they do not have the
information needed to access necessities and they do not know their rights or understand how to
get help for their children. Thanks to the ADA (Americans with Disabilities Act), there is a long
list of accommodations that can be provided for all Americans, regardless of their ethnicity or
language. Unfortunately, request for accommodations is not easy for parents when they are
facing discrimination and a lack of knowledge on how to ask for the right course or the right
classes, or how to advocate for the benefits of their children.
In the United States, immigrant parents ask for the same quality of education for their
children with disabilities; sadly, these families often have a negative response from teachers and
other people involved in the education of their children. Immigrant parents believed the
difference in language, and cultural barriers block access to the communication between
specialized education professionals and teachers who direct the everyday curricula. However, the
participation of immigrants’ parents is essential in the development of children with special
needs to be successful at school (Seo. H. L., Rocco D., French, R., & Kyungjin K. (2018).
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Some Latino parents are not aware of how to use resources and services to the benefit of
their children with disabilities. In order to increase their knowledge and awareness to use these
resources and services, I provided a two hour and thirty minute lesson on the different agencies
and services that provide assistance with resources for children with disabilities at Parents
Helping Parents in the Gilroy office.

Theory
The concept of the social learning theory of Bandura teaches us that we learn by
modeling and observing the behavior of other people. From observing others, one forms an idea
of how new behaviors are performed, and on later occasions, this coded information serves as a
guide for action (Bandura 1977). Latino parents with children that have learning disabilities can
acquire knowledge, when meeting with other parents in the same situation, to take advantage of
their experiences to adapt to the world around them effectively. Thanks to our ability to learn, we
can rectify our behavior, shape our personality, acquire social skills, manage fears, or modify our
beliefs and attitudes.
Since the motivation for social learning is the process that instigates and sustains
goal-directed activities (Dale L. S., DiBenedetto, M. K. 2020) Latino parents were able to help
support each other within their groups to reach the goal for the meeting. Because parents may not
become familiar with the information provided, they benefited from being in groups and having
support from each other. Besides, according to Bandura’s social learning theory, this
conceptualization, motivation comprises internal (personal) processes that manifest themselves
overtly in goal-directed actions (Dale L. S., DiBenedetto, M. K. 2020). Parents were able to
participate in groups and think and memorize the names of the agencies and services and fully
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engage in participation to motivate themself to learn to help their children with more support in
the areas they need.
Consideration of Diversity
The project was conducted at Parents Helping Parents office in Gilroy. Taking into
account that the Gilroy Unified School District had many K-12 students in special education in
the 2018-19 school year, 1,190 were enrolled Ed Data (2020). The participants in my project
included 16 parents with children with disabilities who attend GUSD. The Parents Helping
Parents Gilroy office services a diversity of ethnic groups. I chose to do my project with Latino
parents in the community, in which 15 of 16 people spoke only Spanish, and only one was
bilingual. This group of parents are also considered socioeconomically disadvantaged.
Demographic factors, such as immigration status, limited access to healthcare, and poverty
Cohen, S. R.( 2013), are some of the obstacles parents are facing and they are less capable of
helping their children. As a result, the information was designed to give support and guidance to
parents with children with disabilities, all in Spanish, because none of the participants were
proficient in the English language. I did not expect to have any other parents from a different
ethnicity come to my lesson because my project was designed to focus on Latino parents with
children with disabilities.
I could make changes to do this project to reach an audience that speaks English. I would
need to translate all the materials and the presentation. I want to mention that my content could
not apply to other participants because they were designed only for parents with children with
disabilities.
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Learning Outcomes
I will provide a 2 hour, 30 minute lesson to Latino parents of children with disabilities at the
PHP office in Gilroy. By the end of the lesson, parents will be able to:
1. Identify at least three resources: local, state, or federal agencies to help their children.
(e.g., SARC, Community Solutions, Rebeka’s IHSS, DOR, HOPE, SSI).
2. Describe two rights for disable children and adults with disabilities. (e.g.,
accommodations, employment opportunity, IDEA).
3. Parents will be able to explain at least two accommodations for school age children.
(e.g., physical equipment, technical talk support, class curriculum accommodation, BIP).
Method
First, I introduced myself to the audience, explained the reasons why I was doing the
project and listed the resources and services available for the parents with children with
disabilities. I handed out the agenda, for the project See Appendix A. My project was divided
into two parts, with a 10 minute break. I had the parents form groups that were classified by
colors; I made four baskets yellow, blue, pink, green, and each basket was filled with pencils,
markers, and sticky notes. I gave them time to communicate with each other, and help each
other as well, I also told them that whichever team had the most correct answers would l be
rewarded with a gift by the end of the project. I apologized for not presenting the PowerPoint,
because the internet connection did not work. See Appendix B. I proceeded with my project.
First, I gave a three-question questionnaire about what they knew about the agencies,
services, and resources available. See Appendix C. I started explaining the importance of being
informed about all the resources and services. I explained that different agencies provide help for
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families with children with disabilities that need it. I asked if they knew how many agencies
existed, and if they knew that some of these agencies are from the federal or state government,
and others are nonprofit organizations. I mentioned to the parents that they were going to learn in
the same way that I teach their children in the classroom. Parents had to identify the names and
acronyms of agencies that offer assistance and guidance on services they offer and where to go to
ask for help if they need it. I introduced the legal aspect of the IDEA (Individuals with Disability
Education Act). With an explanation about how their children are protected when it is
concerning education, and the accommodations available in school settings, such as an IEP,
(Individualized Education Plan) and a 504 plan, which alerts a teacher to accommodations. Also,
I talked about ADA (Americans with Disabilities Act). I mentioned to the parents that they can
visit the web pages explaining these laws https://www.ada.gov and IDEA
https://sites.ed.gov/idea/. Lastly, I talked about all the benefits of SSI (Supplemental Security
Income), which provides supplemental income for people that are low income or may qualify to
receive financial help for people who are disabled, blind, and or age 65 or older.
I continued to present the state agencies, SARC (San Andreas Regional Center), DOR
(Department of Rehabilitation) IHSS (In-Home Support Services), CALfresh, Medi-Cal. Then I
moved to nonprofit organizations such as PHP (Parents Helping Parents), Community Solutions,
Rebekah’s Children’s Services, and Independent Solutions. I gave the participants 15 minutes to
discuss in their groups. Unfortunately, the illiteracy of some parents made it difficult for them to
participate, socialize or be able to identify the agencies. I gave them a card so that we could play
Bingo. See Appendix D. Parents raised their hands because they had many questions. However,
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because time was limited I had to tell them to please wait until the end of the meeting for any
further questions.
Then I gave them 12 wood sticks that represented the rights that are most common and
useful for them to know. Each group read the rights five to six times each. I let them read about
15 minutes, memorizing as many rights that they could. Then I started asking each person to
name a right, but some of the parents were limited in reading, so I had to adapt the game. We
formed teams so everyone could participate. Parents were engaged in the game. See Appendix E.
As parents started naming the rights from the wood sticks, I was writing on the board and using
tally marks to count the team’s answers. We moved on, and time passed. We took a break and
drinks and appetizers were provided.
Then I started the last game and parents were able to explain at least two
accommodations that their child with disabilities could have to perform better at school, home,
and in society. I gave instructions to use sticky notes that were in the baskets and the parents
wrote down all the accommodations that they could remember and put it in the folder. The team
that wrote down the most accommodations that I had mentioned earlier from the pictures I had
shown them would get more points. Appendix F.
Afterward, I gave them four questions to let me know what they thought about the
meeting and if they had learned something positive from my project. See Appendix G. Then I
presented resources and services for parents with children with disabilities. See Appendix H.
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Results
Learning Outcome 1 was that parents would identify at least three resources --local, state,
or federal --to help their children(SSI, IHSS, IDEA, SARC, DOR, etc.). I believe this outcome
was met because 12 of the 16 participants were able to identify more than three resources and
agencies. They did well in this outcome, identifying more than three resources meeting the
outcome.
Learning Outcome 2 was that participants were able to describe two rights for children
and adults with disabilities. Participants interacted in small groups to memorize their rights.
From the groups, three got more correct answers, only one group did not do well due to the
disadvantage of the illiteracy of the participants. See Figure 1 for the tally mark and Figure 2
with a graph of the answers. Overall, learning outcome 2 was met because three of the four
groups were able to describe two rights.
Learning Outcome 3 was that participants are able to explain a least two accommodations
for school-aged children with disabilities. The average of the answers was more than five
accommodations that parents were able to write on the sticky notes. See Table 2 to see the
answers. This learning outcome was met because all the participants wrote more than two
accommodations for school-aged children.
Discussion
I believe the project overall was successful, but some things could have been better, such
as the internet working so I could have shown them my PowerPoint. The parents were engaged
in the topic and learned a lot from each other. The participants were able to model Bandura’s
social learning because they gathered and socialized with others to learn. I think the project
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helped the participants identify services and how to use the resources to help their children to
acquire proper education and services. At the same time, this project helped Latino parents to
meet other parents with similar necessities and join a group where they could find answers to
their questions on how to get information when they need it. When I reviewed the benefits of
these agencies and what they can offer children with disabilities, the parents did not realize how
much support they could find, and all they had to do was ask and follow the steps to get it.
Regarding the adverse outcomes of this project, not all parents who participated had the same
level of understanding and that could be the problem for not asking for help. Also, illiteracy was
an obstacle. Another negative issue during the day of the presentation was the internet
connection not working, hence the PowerPoint presentation could not be watched. In terms of
diversity, my project included only Laino parents who were low income and not English
proficient. However, the project could be more inclusive if this information was translated in
English and presented to parents who have children with disabilities from different ethnicities
that speak English.
If I had to do this project again, I would print the presentation on paper so the participants
could follow along when I was talking. Also, I would divide the project into two meetings
because it was too much information and some parents left the meeting with more questions that
could not be answered because of time. Some parents called me and I answered their questions
about the names of agencies and phone numbers even days after the lesson plan had been
concluded.
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Table 1
List of names and acronyms of the resources and services. Participants identify at least two.
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Table 2
List of the questions and answers of children with disabilities rights.

CHILDREN RIGHTS

Number tiemes
mentioned

Appropriate Assessments

16

Participation in a Regular Ed
Classroom

9

Fair Education to be
Independent

12

Least restrictive environment

9

Independent Life

16

Parent involvement to make
any decision

16

Procedural guarantees

10

Access to technology in
schools and public places

16

Individual Education Plan
(IEP)

16

Equal Education

16

Support at work

12

Free Appropriate Public
Education

16
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Table 3
List of the parents responses to accomodations for children at school age.

Accomodations
Access in public and private schools
(Ramps, elevators, parking spaces).

Answers
IIII

Access to technology in schools and
public places
(TTY, Sound Blocking Headphones)
IIII
Accommodations at school (seats,
tables, access to health clerk,)
BIP (Behavior Individual Plan)

III
IIIII

Extra Time ( taking tests, food
administration,school work).
IIIII
health monitoring assistance. (glucose
checkup, medication administration,
feeding tube).
II
IEP ( Individual Education Plan)

I

Personal assistance (1: 1 assistance,
small groups, Paraeducator in a
classroom)

II

Resources in school( academic,
financial, personal).

II

Public transportation ( Free VTA).

I

School transportation

II

Technological assistance (Ipads, Icons,
adaptable computer board, screen
magnifier)
IIII
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Appendix A

AGENDA
1. INTRODUCCION
● Anfitriona
● Participantes
2. PRESENTACION
● PowerPoint
3. BINGO JUEGO
● Instrucciones del Juego

BREAK
4. JUEGO, CUÁNTO SABEMOS DE LOS DERECHOS?
● Instrucciones del Juego
5. JUEGO CUANTAS ACOMODACIONES CONOZCO?
● Instrucciones del Juego
6. DESPEDIDA
● SORPRESA!!!
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Powerpoint on Resources and services for parents with children with disabilities
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Appendix C
Questionnaire What do you know about resources and services for children with disabilities.

PREGUNTAS
(antes de la Junta)

1. Cuanto sabes de las Agencias que ofrecen recursos para
niños, jóvenes, y adultos con discapacidad?

2. Sabes donde acudir para solicitar estas ayudas o recursos?

3. Sabes qué leyes amparan a los niños, jóvenes, y adultos con
discapacidad?
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Appendix D
Bingo Game
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Appendix E
Parents socializing and learning
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Appendix F
Some of the answers of the parents participation LO3
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Appendix G
Questionnaire What do you know after the meeting

PREGUNTAS
(Después de la Junta)

1. Que aprendistes de las agencias Locales, Estatales y
Federales?

2. Te vas conociendo por lo menos, una mas agencia que te
pueda ayudar con tu hijo?

3. Conocistes acomodationes que no sabias?

4. Consultarias IDEA o ADA en el internet cuando tengas
dudas de un derecho de tu hijo?
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Final PowerPoint presentation
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